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Foreward

I am delighted to introduce this report into the teaching of Social Policy in the UK. The Social Policy
Associatio attaches great importance to teaching and learning and supporting these activities is a
core element of our remit. Teaching and/or learning about social policy is, after all, what most of

our members do; it is also essential for the future survival devklopment of the subject area. But

it is increasingly difficult to identify where, how and who does this. Very few Departments of Social
Policy now exist in UK Higher Education and there are equally few Single Honours Undergraduate
Degrees in the diggline; Social Policy teaching is likely to be located alongside courses in Sociology,
Social Work, Criminology or Applied Social Science. Even more diffuse and hidden is the Social Policy
teaching and learning that takes place in settings like Geograplitic® Nursing or Health and

Social Care.

This survey provides us with the information we need to take stock of current teaching and learning
activities. However, further changes are likely to take place over the coming years, as the map of
higher eduation is reconfigured following the rise in tuition fees. The survey will therefore also
help us plan how best we can safeguard Social Policy teaching and learning for the future. In the
shortterm, the survey will form the basis for a major conferetm®e organised by SPA on Teaching
and Learning in Social Policy, to be helchatWniversity of Edinburgh on 2@pril 2012. This will

be the opportunity for you to discuss the survey findings and contribute to plans for the future.

I would like tothank SWAP, the former Subject Centre on Social Work and Policy, and particularly

Rebecca Johnson, for encouraging and funding this survey; Nick Ellison, who provided light touch

oversight of the survey; Karen Rowlingson, who liaised between the resemchand the SPA

Executive; and, most of all, Ruth, Kate and Emtha survey team itself, who have done a great job

FyR 2dzad YFyr3sR G2 o08FG GKS RSIREAYS 2F wdziKQa
for the help given by all those whltmmpleted the survey or took part in interviews. This report will
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Caroline Glendinning
Professor of Social Policy

Chair UK Social Policy Association



Executive summary

In a climate of ginificant reforms to student finance, it is important to generate baseline data
regarding where and in what degree combinations Social Policy is currently taught in UK Higher
Education Institutions (HEIs). A context which includes the demise &atialPolicyand Social

Work Subject Cetre (SWAP), the foldingf the Joith University CouncibociaPolicy Committee
(JUGPG; and the withdrawal oSocial Policy teaching at some universitiekesasuch a project
particularlytimely and pertinent

This reprt details findings from a smadkcale study designed to explaitee teaching ofSocial Policy

in UK HElIs, while also gathering information on experiences of tea8hirigl Policyexamples of

good practice and the training / support needs of teacheenbelves The research project also
generated attitudinal data regarding the future of the subject and perspectives on how best to
safeguard Social Roy in these times of change. The project was commissioned by the SPA with
funding provided by SWAPh&closure of SWAP was a particularly important factor behind the
survey; although the Higher Education Academy has retained one social work and social policy
subject specialist, her capacity to support teaching and learning activities is very much reddced a
therefore consideration is needed as to what the SPA can do to complement this work.

The research consisted of threentral components:

1 an audit of the teaching docial Policgapturing baseline data regardimghich HEI
institutions teach the subjeat both undergraduate and postgraduate level

1 an internet survey exploring experiences of teacHtagial Policgnd attitudes to the future
of the subject given the changing context of student finance and government support

1 three qualitative interviews vth Social Policiecturers to explore their experiences of
teachingSocial Policgnd expectations of how the subjecilifare during times of change

174 individuals responded to the survey which generated rich data on both teaching experiences
and atttudes to the teaching of the subject. Notably, a majority of respondents (53.4%) were not
currently members of the SPA suggesting real scope for further efforts to extend recruitment to
those identifying themselves as teaching Social Policy who are mehty members of the learned
society.

Data from the audit of Social Policy teaching found that 69 HEI institutiongdffergree courses

that includedsome Social Policy teaching at undergraduate level, with 59 institutions offering Social
Policy at pstgraduate level. Single Honours Social Policy was available at just 16 HEIs for 2011/12.
From2012/13 Single HonourSocial Policy will no longer be taugttteither Stirling University or
London South Bank University, reducihg tange of institutios where Single HonouBocial Policy

is available by 12.5%-indings highlighted tha&Bocial Policy is today taught in a range of contexts,

and is often incorporated within broader degree courses such as Social Sciences.

The internet surveynd qualitatve interviewsoffered insights into the experiences 8bcial Policy
teachers in 2011, alongside considerations of what constitutes best praditici@ the subject.
Findings suggested whilstost Social Policy teachesse making use ahore traditionalteaching
methods such as lectures and seminars, there is evidenagmiwth in the use of placements and
online teaching methods within theubject area Ensuring that teaghing materials were ufp-date
and current was seen as best practic&orial Blicyteaching and learningWhilst this was seen as



chalenging, updating materials regularly was comm®&esearcHed teaching was also generally
considered to be one of the hallmarks of good practice, with research findings indit¢héit
practices @ research informing teachingavies across Social Policy teachifje experiences of
teachers within the subjedre likely to be subject to significant changes in coming yeEns
research provides a useful baseline against which to track such gevefds.

As part of the internet survey, respondents were asked about what tangible impacts they expected
their department to experience as the changes to student finance are introduced in R0dgems

there is a widespread expectation thamdergraduag student numbers will decline and this will
inevitably impact on other aspects of the teaching arathéng experiencelndeed, 41.2% of
respondentsexpect the number of undergraduate students study8agial Policgt their institution

to fall in 2012 This contrasted with jus28.1% who thought student numbers would stay the same,
and 1.9% who actually predicted thstudent numbers would increase. With regard to

postgraduate student numbertie most common expectation from respondents was that
postgaduate student numbers would stay the same in both 2012 and over the next five years.

Findings from the internet survey also show that theredacern that in the future departments will
be affected by redundancies, amalgamation with other departmentksthe withdrawal of courses.
In terms of departmental changewerthe next two years20.1% of respondents thought that
amalgamation with another depanent was quite or very likely, whilenly 4.5% thought that the
closure of their department was ei¢h quite or very likely With regard to staff redundancies,
considerable proportion (9.3%) thought that redundancies in their department over the next two
years is a very likely outcome, while 24.7% thought this was quite.|ikélg possibility of
programmes or coursdseing withdrawn from their departmenwas also seen as a fairly common
possibility with 42.4% of respondents reporting thdte withdrawal of programmes or courses from
their department was either very or quite likebyer the next twoyears.

This research also explored ideas for how to best safeguard and protect Social Policy in times of
uncertainty and against a backdrop of expected contractions in student numbers. Both the internet
survey and qualitative interviews generated richtalan these themes, with particular attention

paid to the role of the SPA in supporting Social Policy over the coming years. Survey respondents
felt there was scope in efforts to market Social Policy more effectively in schools, while there was
also seerto be potential in putting more emphasis on employability and offering more placements

as part of degree and postgraduate courses. Importantly, the internet survey and audit uncovered
pockets of good practice in terms of offering placements to studentspdacing emphasis on
employability. A number of respondents highlighted the importance of attempts to increase
awareness of Social Policy as a subject area, with work needed to make more explicit the close links
between central contemporary issues suchveelfare reform and public sector changes and the
academic subject of Social Policy. Indeed, a significant number of respondents suggested that a key
strength of Social Policy is its close alignment with the key issues of the day.

With regard to how besto support those already teaching Social Policy, a large majority of
respondents (82.2%) said they would welcome the opportunity to share their experiences of
teaching Social Policy with others. This is undoubtedly one area where the SPA could gldy a rol
facilitating those teaching Social Policy coming together to reflect on their experiences and to
discuss issues related to teaching and learning. Some survey respondents also suggested that the



SPA might want to consider increasing its focus on tiegchnd learning issues more generally, a
FAYRAY3I gKAOK Ay FIFOG NBazylrGSa Ofz2aSte gAlK (KS

As the reforms to student finance take effect, it will be critically important that the SPA and wider
Social Policy communigontinue to monitor changes in the teaching of Social Policy, while also
taking action to try and safeguard the subject area.



Introduction & ¢ ontext

These are difficult times fdrigher education in the UK, with the current context raising pertinent
learning and teachingssues for the subject @ocial PolicyThere has been growing concern

among$ many who teach and researthe subject thatradical changes to student finance are likely

to alter the teaching of Social Policy in unprecedented waie. introduction of higher fees and the
withdrawal of HEFCE (Higher Education Funding Council for England) fundinpaateofar

concern, as ithe possibility of a government cap on student numbers to reduce the burden of the
proposed fee support syste. These changes will take place following a decade of other substantive
shifts in Social Policy learning and teachihg keeping with broader higher education trendg, w
KFEdS aSSy | GNIXyardAzy FNRBY (KS RSBROMK AR FHtOA LI {A3/ GA
beingtaught asmoreof I W& dzo 2BethéntslofiéBclal®oliage now taught on many bea-

based Social Science degrees, as well as withiie vocational courses such as Health and Social
Careand Social WorkGlendinning, 201a).

Cuts to subsidies f@ocial Scienseteaching and learning are already being felt, with 2011 bringing
the demise of theSocial Policgnd Social WorlSubject Cetre (SWAP), the foldingf the Join

University Council Social Policy Commit@#dGP(, and the withdrawal oSocial Policteaching at
some universitiesTeaching and learning the discipline hasistorically been closely linked to the
undertaking and dissemination of research within many institutiohsiumberof changes are afoot

in funding systems for research, which represent other variables likely to have a substantial impact
on Social Policy teaching and learning. We may better understand the impact of these changes
following the 2014 REF (Research Excellence Framework).

Despitea proliferation inoverallstudent numbers throughout the New Labour era, the teaching of
Social Policyemains relatively sma$icale in comparison with moteaditional subjects.
Undergraduate recruitment haseen a longstanding concern adeiel stugnts maybe unaware of
the existence oBocial Policgdegrees or unfamiliar and unsure about theontent Given its

relative obscuty alongside more traditionadubjeds, the forthcoming changes perhappresent a
particular threat toSocial PolicyEstimations of the reduction in student demand fBociology
degrees suggest that this could be around1B% (Kelly and Burrows, 2011), a trend which we may
see mirrored irSocial Policgegree admissionsThe implicaibns of increased fees for pagadude
(including overseasgcruitmentand mature student admissions are yet to be fully grasped.

YetSocial Policis a subject characterised by empiricism, pragmatism, and a concern for direct policy
implications. In a climate where research and learnirgseeen as beingiost valuable where they

have practical application and impathe field of study has many strengths in relation to the
approaching changeddith graduate employability now a key cponent of excellence within

Higher Education Institutits (HEIS)those involved in teaching§ocial Policwould expect it to fare

well in this area.From tacit knowledge of the student body, we migihdoexpect thatSocial Policy

would also excel in terms of diversigsues in comparison with other subjecSocial Policias

faced difficulties before (JUC for Social and Public Administration, 1979), and has survived.

There are particular challenges involved in keeping track of developments within the field of study,
given thatSocial Policis sometimegaught as a subject in itself, sometimes witlather degree
programmes, is housed a wide variety of departments, and taught by a range of different types of
institutions. Indeed, as it is a subject with especially indistinct and porous boundariey, ofian
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those engaged in courses foQIR 2y ¢St FI NS FyR Waz20AlfQ aeadsSvra
as part of the discipliffe Ensuring that the sybct can offer the bespossibleresponseto

forthcoming changes requires an understanding about wigweial Policis taught and by whom.

Gaining insights into the issues facing those who teach the subject is vital in order to generate ideas
about the best ways to support the field of study, and how to most effectiyalyanise thoughts

into action. Tahese ends, in 201the SPAwith funding from SWAP, commissioned a srsakle
researchproject to explorethe current and future state odocial Policteaching inUK HEIg the

findings of which are presented in this repofthe aim of the research was provide the SPA with

information alout how it can bessupport and serve members, and repres&ucial Policgs a

subject in a time of rapid and unprecedented change.

This report givea brief overview othe methods used in thisesearch, before mamg on to present

findings on wheresocial Policgourses are taught in the UK and the key featureSaxfial Policy

degree programmesinsights are then offered into the experiences of those involved in teaching the

subject, along with a discussion okihopinions about how the field of study can most effectively

0S al ¥S3da NRSR Ay G(KS O2YAy3a &SI NAO® Li GKSy Oz2y
in the preservation ofocial Policteaching. The research is a timely reflection on develemsin,

threats to and potential opportunities for the subject 8bcial PolicyThe research team hope that

it will be useful not only to the SPA, but to all those with an interest in and commitment to

safeguarding the future ddocial Policteaching i the UK.

12 GKS NBaSIENDK G(SFY KIFIGS dzyRSNAG22R 6KI G O2yadaiddz
outlined on p. 10



Metho dological a pproach

This brief section outlines the methodological approach taken in generating data on the teaching of
Social Policin UK HEIs. Based largely within the Departme&agiologyand Social Policgt the
Universty of Leeds, this sma#icale researcproject was undertakebetween April 2011 and

December 201 Wwith Prdessor Nick Ellison offering gaing advice and guidancédditional input

from an expert in questionnaire desigras provided by Emma Drever, a Rese@uthctor atthe

National Centre for Social Research.

The overall objectives of the research project were to develop a firm understanding of the teaching

of Saocial Policin UK HEIs, while also gathering information on experiences of teaBbirigl Polig

examples of good practice and the training / support needs of teachers themselves. The research

sought to take stock of the current situation, while also being forward looking in considering

LIS2 L) SQa SELISOGIFGA2Yy A T2 Mhgesaostudert fhangedkeeffdoti oA f 7
Additionally, the research explored ideas for how the subje@&aifial Policgan be safeguarded in

the future and particular thoughts on the role for ti&PAn this regard.

This smalkcale research project hadrée central components:

1 an audit of the teaching docial Policgapturing baseline data regardimghich HEI
institutions teach the subject at both undergraduate and postgraduate level

1 aninternet survey exploring experiences of teaclsagial Policgnd attitudes to the future
of the subject given the changing context of student finance and government support

1 three qualitative interviews witlsocial Policiecturers to explore their experiences of
teachingSocial Policgnd expectations of how the sulgjewill fare during times of change

In designing and developing this research it was necessary to try and determine just what would be
included asSocial Policgnd what would be excluded. This is a notoriously difficult area given the

porous nature oScial Policyand ongoing disputes and debate within academia regarding whether
SocialPolici K2dz2f R 6S RSAONAOGSR a | adzoeSOGz RAAOALI A\
pragmatic approach, the researchers chose to include in the audit all coursels appeared to

have some element docial Policwithin them¢S A § KSNJ 6 & S E LBoaidDRolic® A WIS SN
course name or associated detail or by reference to content which is typically considered to be

Bocial Poli@ ¢ S®3 d Zale deRrinScitize®sHip anddeéngfits provision). A decision was

taken to exclude Criminology courses but to include Criminal Justice ones, given that the latter have

more of a policy focus and thus fit neater into a wiGercial Policframework.

For the internet survey, however, we were completely rpirescriptive and sought to recruit all
those participants who selfientified as doing some HEbcial Policteaching. Given the academic
debate regarding where the boundaries betwesacial Policgnd dher subjects start and end, the
researchers opted to allow possible survey respondents to themselves decide whether they
regarded themselves to be teachiBgcial Policy This also ensured that all those who feel that they
have a stake in the future &cial Policywere provided with the opportunity to complete the

survey thereby reaching the widest possible target audience.
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A mixed method s design

A mixed methods research design was adopted which incorporated both quantitative and qualitative
methodsin generating relevant data adBocial Policteaching in UK HEIs. Initially, a desk based audit

was conducted to explore where and in what conteXtgial Policis currently being taught. This

audit drew on existing databases, and in particular utilised ! { Qa NB &2 dzNOSa | a ¢St f
done in this field by SWAP (tlsocial Policgnd Social Worlsubject centre). By crossferencing

databases and conducting internbaised research, it was possible to develop an audit of which HEI
institutionsteachSocial Poligyat what level and in what degree course combinations. As part of

this audit, the team developed a contact list which featured a key, na®omibl Policgcademidn

each institutiong often a Head of &ool or subject leada resoure which was useful in cascading

the internet survey tgotential respondents Results of the audit were made available online and

academics were encouraged to check that details for their own institution were correct via a mailing

on the Social PolicyI£Maitb ¢CKS FdzZRAG NBYFAYya | @iwisbclalot S FNBY |
policy.org.ulf and is a valuable resource irogiding a baseline of the exteand nature ofSocial

Policyteaching in the UK in 2011.

This deslbased audit was complemented by an internet survey and exploratory qualitative
interviews with three key informants. The survey and interviews generated data on the experiences
and attitudes of those currently teachirf@pcial Policin UK HEIsral provided rich data for analysis.

By adopting a mixed method research design which included-bie@séd documentary analysis and
research, a quantitative survey and qualitative sestniictured interviews this smaticale resarch
projectmanaged to genette a robust data set which incorporates both attitudinal and statistical

data on the teaching dbocial Policin the UK context.

Qualitative interviews —an exploratory approach

To complement the internet survey and to inform its design, three quali#asemistructured

interviews were conducted with individuals currently teach8agial Policin UK HEIs. Interviewees
were purposively sampled to ensure a spread of institution type was included. Thus, we spoke to an
individual teaching at a Russé@ltoup university, someone teaching ap@ast-1992 universitywhere
Social Policis taught as part of &ocial Sciensedegree courseand another individuairom a post

1992 university who iteaching in a department where thgocial Polic$ingle Honoursourse is

about to be withdrawn. This purposive sample was not intended to be repratembut instead to
capture recruitment patterns, experiences of teachiggcial Policgnd perspectives on future
challenges across a range of institutions. Petups of the thre interviewees are provided in
AppendixTwo. Two of the interviews were conducted by telephone, the third in person, and they
followed a semstructured format. Importantly, these qualitative interviews helped inform the
design of the swvey by highlighting particular areas of import and suggesting examples of good and
bad practice which could be further explored in the survey itself. Data from the qualitative
interviews has been thematically analysed and is presented alongside théaatéhe suney in

the findings sections.

The internet survey

In designing and developing ti@ernet surveyg whichformed the central part of this research
project¢ the team drew on findings from the qualitative interviews as well as consultatioringd
from members othe SPA. Given the central import of the research topic to SPA members, the

11
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research team opted to consult members themselves on the survey design to ensure that it covered

areas considered of most import to those with a direct &akA y (G KS adzo 2SO0 Qa T dzi dzN
researchers held a session at tB@11SPA AGM in Lincoln where a first draft of the suwag

distributed for discussion, generatimgvaluable guidance and feedback. Similarly, the research

team consulted dsely with the SPA Executive Committee and, in particular, received advice and

input from the Teaching and Learning Shbmmittee of that Executive.

Determining what areas to focus on in the survey was a key consideration, particularly as it was
necessaryo keep the survey relatively short to ensure the maximum possible response rate. By
consulting widely on the survey, the research team was able to ensure that the questions of most
import to the Social Policgommunity itself weréncludeddesign whilstnore subsidiaryg but
nonetheless interesting areas often had to be cut from the survey to keep the length manageable.
The large majority of the survey consisted of closed questions, although two open questions were
included to generate some qualitaBv RIF G 2y 1S@& | NSFa NBfFGSR (G2 (K
Social Policgnd broader ideas for how to encourage more people to consider studying the subject.
A paper form of the survey was piloted with two respondents and this futtlewed refine the
surveyand ensure that each question was clear and comprehensible. The paper version of the final
survey can be found in Appendix Qne

In order to maximise the potential response rate to the internet survey, the team disseminated the

survey widely to dlrelevantJISCMalists as welas via Higher Education Acadenstworks,

promotion on the SPA website and magazine, Policy World (the magazine of the SPA), and emails to

the contacts established through the delsised audit. In all communications, timeportance of

0KS adzN©wSe ¢l a adaNBaaSR a ¢gla LRISYGAlFt NBaLRyF
Social Policitself. Reminders were also sent out and the survey was available for online completion

over a four week period. This recruitmesitategy provedroadly successful and 174 people

completed the survey

A guestion of ethics

This research project followed good ethical practice at all times. Data was stored securely and all
adz2NwsSe RFEGE g1 & Fy2yeyY?2 dzdaailsved Soycolatéd: QualkayivR A @A R dz- §
interview data has been anonymised with ideyitifg material removed. HEne was a risk, in one

instance, that the qualitative intgiewee might be identifiable. his was discussed with the

interviewee, who was happfor her data to be included as she explained that her central points are

already on record and her host institution is well aware of her views.

Summary

Taken as a whole, the methodological approach adopted in this-scel# research project has

proved effective in generating robust, relevant data on the areas of central interest to this research.

In particular the research team werpleased with the comparatively high response rate to the

internet survey. This is arguably testament to the importantthe issuesxglored in the survey,
andreflected the facti KI & Yl y& NBaLRyRSyida KIFI@ZS I RANBOG aidl
and future state ofSocial Policteaching in UK HEIs. Certainly, the thpeenged approach of a

deskbased auditexploratory qualitative interviews and an internet survey generated interesting

findings as the following sections demonstrate.

12



About the survey respondents

In total, 174individuals completed the surveya healthy response rate for an internet surveyf
these, the gendesplit was fairly even (44% of respondents were male, while 56% were female
Respondents were drawn fror@3 institutions, representing wide range of geographical ktons
throughout the UKsee table below)indeed, every countrgf the UK was representg@nd every
English regiondnd respondents were drawn from a range of institutions included Russell G84up
Group and posfLl992 universities

Region/country where respondents were based

Region/ country Number Per cent
East Mdlands 13 7.5
East of England 11 6.3
London 13 7.5
North East 4 2.3
North West 5 2.9
South East 6 3.4
South West 10 5.7
West Midlands 21 12.1
Yorkshire and the Humber 28 16.1
Ireland and Northern Ireland 11 6.3
Scotland 17 9.8
Wales 6 3.4
Total 174 100

The table below shows the current job title of survey respondents. Almost ten per cent (9.8%) of
respondents were postgraduate students engaged in some teaching as part of their postgraduate
degree, and this in part reflects the growindiaace on postgraduate students to assist with and
contribute to undergraduate teaching. 23#®ofrespondents were Lecturers, 21.3% Senior
Lecturers and 17%Professors. 14% listed their current job title as other. This included Emeritus
Professors Wo were still engaged in some teaching, those on hourlyfeeelance teaching

contracts, Research Fellows and Visiting Lecturers aelhals.

Respondent profileg Job title

Job Title Number Per cent
Postgraduate student 17 9.8
Lecturer 45 25.9
SeniorLecturer 37 21.3
Professor 31 17.8
Other 44 25.3
Total 174 100

13



Respondents were asked t@ame their home department as the research teasre keen to get a
sense of the departmental locations from whiShcial Policis currently taught in the UKThe table
below shows the findigs from this survey question. 24.8¥respondents were teachingocial
Policyfrom within Social Policy and /or Sociolodgpartments and 35.2%om within broaderSocial
Sciencalepartmens. 17.9%of respondents taugh$Bocial Policwithin Social Workand 9.7%n

Health and Social Casettings, reflecting the increasing importance of these subject areas to the
teaching ofSocial Policy

Respondent profileg Departmentstaught in

Department Number Per cent
Social polig/sociology 36 24.8
Broader social science 51 35.2
Social work 26 17.9
Health and social care 14 9.7
Other 18 12.4
Total 145 100

Many of the survey respondents had a long experience of tea@egal Policy, with 46 having

taught the subjectdr 10 years or more as contrasted to only 12.1% who had been teaching for less
than two years (see below). Thus, the survey findings draw on a wealthabfingeexperience in

total 68.4% of respondents have been teachi®gcial Policfor more than 5 gars. At the same

time, however, the survey also includes the experiences of those who are newer to the teaching of
Social Policyneaning that the full range of teaching experiences is included in the survey results.

Respondent profileg Length of time teaching

Length of time teaching Number Per cent
Less than 2 years 21 12.1
More than 2 years, but less than 5 years 34 19.5
More than 5 years, but less than 10 year 39 22.4
More than 10 years 80 46.0
Total 174 100

Given that the rationale for catucting this survey was partly related to the closure of the SWAP
subject centre and an interest to explore what extra work 8fAcould do to help fill the gap

created by its closure, respondents were asked about their use of SWAP resources. Responses to
these questions are dlined in thetable below. 35.P% of respondents had sometimes or often used
the paper resources provided by SWAP, while the comparablesfiguonline resources was 33®
These figures were substantially higher than for attenadaatnetworks or eents run by SWAP,

with only 17.26 of respondents saying they had attended these sometimes or often.
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Use of SWAP resources

Frequency of use

Paper resourceq%o)

Online resources(%)

Networks or events(%)

Never 48.3 43.7 62.6
Rarely 17.8 20.7 20.1
Sometimes 26.4 28.2 13.8
Often 7.5 7.5 3.4
Total 100 100 100

Finally, it was particularly interesting to note th&etmajority of respondents (534) were not
members of theSocial PolicAssociation. Given that the survey wastjzailarly focused on
exploring what future role the SPA can have in safeguai@ouial Policgne would expect this to be
of particular interest to members of the SPA. The very fact that so manyneonbers chose to
complete the survey suggests theraisonsiderable constituency of academics teacldngial
Policywith a clear interest in the subje@tfuture who are not currently SPA members. This

undoubtedly suggests scope for targeted membership recruitment and more activities by the SPA to

widen ts membership base.
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The landscape of Social Policy teaching in UK HEIs

In seeking to take stock of the extent and naturesSotial Policteaching in UK HEIs, this research
project encompassed an audit of wheBecial Policis being aught in the aademic year 20111/2.
The objective was to gather some baseline data on wisereal Policis taught, at what level and in
what contexts to enable future tracking of how the teachingotial Policfares as the changes in
student finances take effect.

Full results of the audit are available onlineratw.socialpolicy.org.ukand this brief chapter
presents some headline findings from the audit. It is anticipated that the audit could be a useful
resource br Social Policgcademicseeking informatiorabout the practices of other institutions,
whilst it may also be helpful for potential students researching courses in this subject area. Data
collected for the audit includes details of course fees, entgquiements, course titles and short
notes on the content of the courses themselves.

The extent of Social Policy teaching across the UK

Social Policteaching in UK HEIs appears to remain comparatively widespread, with 69 UK
institutions offering somé&aial Policyteaching at undergraduatevel. This figure encompasses
Single Honoudegree coursesloint Honour®ptions as well as institutions whergocial Policis

taught as part of broade®ocial Scienseand related degree courses. It should béeddhat this

figure is probably annderestimate, given that is was simply not possible to track all instances of
Social Policteaching in HEIs, particularly where this may be simply one small part of a module or of
a degree course, for example HealthSéences orSocial Work

At postgraduate level, taugiastersprogrammes which include an element®dcial Policgre
available at 59 institutions across the UK. Again, these encongdagke HonourSocial Policy
Mastersprogrammes as wedls SociaResearch Mthods training and broader programmes which
incorporate some element d&ocial Policteaching.

Single & Joint Honours Social Policy programmes

Focusing on the teaching 8ingle HonourSocial Policy, in 20112 this was available at 16
institutions. This is a comparatively low figure and it should be noted that there is a much greater
availability ofJoint Honourglegree courses whergocial Policgan be studied with another subject
such asSociology, Politics ocBnomics. Indeed, 31 ingttions offeredSocial Policyoint Honour
degree programmes with some institutions offering a considerable rangeinf Honouioptions.

For example, at the University of Glasgovs ipossible to take degrees in Applied Pubtitdy
combined with 25o0ssibleJoint Honoursubjectsg providing indication of théreadth of degree
choice possible. Similarly, at Liverpool John Hope University it is possible to combine the study of
Social Policwith that of 19 other subjects which include DancéIBgy axd English iterature.

While the most commoidoint Honouoptions remain combinin@ocial Policgtudy withSociology,
Politics or Eonomics there is also a notable trend in offerBacial Policyoint Honouidegrees with

a broader range of possible comhtions extending outside the humanities into languages, scence
and business management.

The table below details the institutions whe&ingle HonourSocial Policy was available for
2011712, the entry requirements for this degree course, twgrentannual course costs and the
gualification obtained on successful completion of the degree programme.
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Single Honoursocial Policy égrees in UK HEts2011/12

Name of Institution Entry Course cost Quialification
Requirements* obtained
Anglia Ruskin Univsity 140 points £3,225 BA
University of Bath ABBBBC £3,375 BA
University of Birmingham BBB £3,145 BA
University of Bristol ABCBBB £3,375 BSC
University of Glasgow ABB £1,820 MA
University of Kent ABB £3,375 BA
University of Leeds ABC £3,375 BA
University of Lincoln 240 tariff points £3,375 BA
London School of Economics and Politi ABB £3,375 BSC
Science
London South Bank University 240 tariff points £3,375 BSC
University of Nottingham ABGC BBB £3,375 BA
University of Salford 220tariff points £3,325 BSC
University of Stirling BBC £1,820 BA
Swansea University BBB £3,375 BScEcon
University of Ulster 240 tariff points £3,375 BSC
University of York BBC £3,375 BA

*Entry requirements are listed as entered on the UCAS datab@dgle many institutions have
particular ALevel requirements, others list their entry requirements in terms of tariff points.

It should be noted that from 2012/18ingle HonourSocial Policy will no longer be offerateither
Stirling University ordndon South Bank University, reducing the range of institutions wBargle
HonoursSocial Policis available by 12.5% he table above shows the range of institutions where
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Single HonourSocial Policis currentlyavailable, which includeRussell Grap, 94 Group and post

1992 universities Single HonourSocial Policgan be studied in England, Wales, Scotland and
Northern Ireland at present and is available to students achieving various resuHseaeA The
Universities of Glasgow, Kent, Bathddrondon School of Economics all demand entry requirements

of ABB. Anglia Ruskin University, by contrast, demands only 140 tariff points, the equivalent of a CD
offer at ALevel. Most institutions award a Bachelor of Arts on successful completio8aizh
Policydegree course, although some institutions insteachedva Bachelor of Sciencén regard to

course fees, most institutions are currently chargi®g3#5 per annum in tuition fees.

Tuition fees

Broadening out to all undergraduate courses wh8peial Policys taught, the average annual

tuition fees for 2011/12 stood at £3005, suggesting that the majority of institutions were charging
the maximum fee of £3,375. The table below details the average fees charged to home and
international studentsdqutside of EU) studying courses which include s&woeial Policgontent at
both undergraduate and taught postgraduate level.

Average annual tuition fee2011/ 12

Home students International (outside EU)
Undergraduate £3005 £9499
Postgraduate £4330 £9915

The above table demonstrates the considerably higher costs for international studentausitiige

annual fees at both undergraduate and postgraduate level above £9000. At postgraduate level,
home students wanting to study courses which inclsdene aspect oBocial Policface average

tuition fees of £4330. Interestingly, the mean of £4330 for postgraduate tadgistersis derived

from a wide range of variations in tuition fees across institutions. For example, at the top end Bristol
Universty charges £6390 for its PubliclRy Masters while feesfor BirS O1 ! YA BSNEA (& Qa
ResearciMastersstand at £6222. By contrast, Northumbria University charges students only £2200
to undertake its MA irSocial Sciensg while there are a number afstitutions charging around

three thousand pounds for a taught postgraduate maters including Ulster University, where tuition
fees stand at £3290 for its MSC in Social Research Skills with Specialism. Evidently, the student fees
landscape is undergoingiisstantive reform and it will be both interesting and important to monitor
tuition fees forSocial Policgourses as the 2012 changes take effect and bed down.

Reflections on course subject & content

As part of the audit, the research team also gathesethe detail on the course content of tis®cial
Policycourses and modules available to HEI students at both undergraduate and postgraduate level.
This qualitative data collection revealed some interesting findings.

At undergraduate level, it seems thatumber of institutions continue to include aspectsSafcial
Policyteaching as one segment of broadgocial Sciencgegrees. While these are commonly
Sy OF L dzA | (SR 6 Sobid ScitnédQ (RS FNEISA 2LYNBII NP YY S G KSNB
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institutions offering more specialisecdree courses in areas such as Youth and Childhood Studies,
Public Services Research, Abuse Studies and Lawelfat&V It is now possible to gain a degree in
Social Inclusion from the University of Wales Trinitnt3aavid, for example, while Coventry
University offers a degree in Applied Community and Social Studies. These comparatively new
degree programmes offer students the opportunity to study 8wcial Sciensefrom within a

particular framework of interestand often seem to be particularly geared towards maximising
employability.

With regard to the cowse content of more traditionali§gle andJoint HonoursSocial Policgegrees,

the majority of degree programmes audited included a dissertation in thé yeer and an element

of research methods training was also a common featimaany of the degree programmes. Given

the importance in the current climate of maximising the emploirgbdf degree programmes, the
emphasis on research methods training coomio manySocial Policgourses could perhaps be
highlighted moreeffectivelyin efforts to marketSocial Policto potential students. The audilso
NBOSIfSR (GKFG YI ye teachingfekt®ed médulés@n thehi€§idn of thetwelfrd O &
state, welfare reform, citizenship and / or comparati8ecial Policy

At a postgraduate level, the most common tauhdsters programme across UK HEIs was in Social
Research Mthods. This reflects the requirements ocial Policy related funded Pkiddents to

have first completed appropriate rearch methods training. Where SocialsRarchMastersare
offered, these are frequently generidastersin Social Bsearch designed to equip students with the
necessary skills to become competent social redeans. The University of Essex standsasu

offering more specialist Socia¢$earchMastersin Survey Methods for Social Research and
Longitudinal Social Research.

A number of institutions do offer specialigtastersin Social Policy (sometimes titl&ublic Blicy)

while again it is also possible to specialise in particular aspe&sal Policgnd thematic areas

such as housing, citizenship, childhood, health and gender. In an innovative development, Glasgow
Caledonian University (GCU) recernlyriched an MSC in Citizenship and Human Rights which is a
work-basedlearningMasterswhich has been developed through a partnership between the

dzy A@SNEAGE |yR GKS {O20GAaK [/ 2dzyOAf F2NJ 2 dzy il N
Human Rightdlagers represents an important example of joint working between a HEI and the

voluntary sector and may be one model whereby the employability prospects of tMagtersare

maximised. AnotheMastersprogramme founded on a partnership model is providethat

' YAOBSNBAGE 2F . SRTF2NRAKANB G KSNB dstuglat.! Thid y W/ 2 Y LI
Mastersprogramme is developed and delivered in partnership with Humak University of Applied

Sciences, Helsinki, Finland and the University of Tartu, Kiltagemy, Estonia.

Most of theMastersprogrammes available follow a traditional one year programme, with many

institutions also providing the option to complete thMasterspart-time over two years. Some

particularly innovative praate is observable, eever. Ason& E YLI ST GKS ! yABSNEAG
a{/ Ay W{20Alf wSaSINOK {(Affta 6A0GK {LISOAIfAAYQ
distance learning and more flexible modes of study.
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Opportunities for placements and sandwich degree cou rses

As well @ exploring course content, treudit also attempted to track opportunities for students to
complete relevant placements as part of their studies as well as highlighting instances of degree
programmes where #andwich degre@ A a 2 surs&wWikHhcludlds a y&ar in a nen

university setting. Very few institutions offer degree programmes which include a sandwich year,
although a number of universities do offer placement opportunities for students, frequently in the
voluntary and charitale sector. One university that does offer sandwich degree programmes is the
University of Surrey where son@ocial Policis taught within its Politics with Policy Studies BA.
Stucknts have the opportunity to undertakeprofessional training yeawith an organisation

committed to social or political change. Placements might be with a voluntary sector organisation, a
government or local authority department, an MP or MEP, or an international organisation. Given
the rising cost of higher education ancetincreasing pressure to enhance the employability offer
provided by a degree, the provision of more sandwich year options and placement opportunities
seems an obvious growth area for HEIs teacBingal Policy

Summary

This audit of the teaching &odal Policyin the UK has demonstrated the breadth and diversity of
Social Policteaching that is conducted across British universities today, as well as the comparatively
widespread distribution oBocial Policteaching in every region in the UK. Wiiles notable that

today only 16 institutions offer &ingle HonourSocial Policdegree programme, there are a rich

range ofundergraduatedegrees and postgraduate taughtlastersavailable that include elements of
Social Palicteaching. Going forwardt, will undoubtedly be critical to monitor how the picture of

Social Policteaching across the UK changes as the reforms to student finances take effect.
Hopefully, this audit will serve as a useful baseline from which to monitor changes and asgess h
institutions adaptn response to the changing climate facing higher education today.
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Teaching experiences and best practice in Social Policy teaching and
learning

The experiences of those who teach Social Policy are able to offer insights into hal\P8bcy is

learnt and taught within HEIs. This section focuses on the main methods used to teach Social Policy,
the way the subject is assessed and on how those who teach the subject perceive good practice. It
offers insights into areas of strength withthe teaching of the discipline, which could be used to

inform strategies to improve and safeguard the subject.

Overview of methods of teaching and learning in  Social Policy

The research found evidence of a wide variety of methods being usgakial Blicyteaching and
learning. The majority of respondents were mostly making use of mi@ditional formats involving
both lectures (896) and seminars (86), although nearly half of respondents were also involved in
teaching in ongo-one tutorials (seehart and tablebelow). 7% made use of online tutorials aad
smaller number used online lectures podcasty3%) Comments accompanying the survey
suggested that this may be a grttwarea of learning resources.

Teaching methods used by respondents

100 -
90 A
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70 A
60 -
50 A - '
40
30 A
20
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0 T T ——
Lectures Seminars One-to-one Online Online
tutorials tutorials lectures

Teaching methods used by respondents

Teaching methods Number Per cent
Lectures 156 89
Seminars 151 86.3
Oneto-one tutorials 83 47.4
Online tutorials 13 7.4
Online lectures 6 3.4
Total 174 100
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In terms of more innovative methods, placementsrevprovided for all students in a quarter of
cases.Where these were not offered fall students, they were offered fanostcourses in 13% of
cases and fosomecourses in around 30% of cases.

Currency antedieseacbhng

There was evidence wuggest that keeping materials #ip-date was commonplace among3bcial
Policyteachers. 966 of survey respondents with responsibilities for course content reported

updating ther material at least once a year, with the remaining 4% updating conteptaat bnce

every three yearsQualitative data suggested that keeping course materiaiaigate was seen by

Social Policteachers as a core component of teaching the subject, given its close connection to fast
moving current affairsOne interviewee condered bad practice as follows:

Aoy I FASER 6KSNB &2dz KI S St SOiGA2ya FyR az 2
GSNE ljdzAO1ft@& YR KSYy GKSNBE I NBE OFasSa ¢gKSNB |
The routine rolling forward of vat you did last year without enough thought, and without

learning from your experienceéReader irSocial Policy).

2 AGKAY 1 9L SygOrMNERYSYSIIAGKAMNE aBSWEDK (2 6S NBO23yA
good practice in teaching and learnindthaugh is notoriously difficultd define and measuré.he

present study explored the frequency with which teacherSo€ial Policyeported using examples

from their own research in theteachingpractice, taking this as in indicator from which to draw

A N A oA

Ayarakia Ayi2t $R@Bds 2F WNBaSHNDOK

Use of own research in teaching

E'Never
Vw & Sometimes
Frequently

& Always

|

Overall, 1% ofSocial PoliciHEI teachers reportealwaysusing examples taken from their esrch
in their teaching, with 4% reporting that theyrequentlydid soand40% that theysometimedid
(see table below) A minority (7%) reported never making use ofitlresearch in their teaching
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Use of own research in teaching

How often uses examples fron Number Per cent
own research in teaching

Never 12 6.9
Sometimes 70 40.2
Frequently 73 42.0
Always 19 10.9
Total 174 100

Interviewees suggestetthat, due to its strong connection to current affairs, reseateti teaching
was a particularly important (if challenging) aspect of good practice in teaSuicig Policy

G ¢ KS Tlgé to tedcK bnimy own topics. That enables me to concentrate my efforts on
gKI G L 0KRK¥decturefinBocalPAIE).

oSometimeswe are teaching on so many different units, teaching so many different areas
thatweR2y Qi ySOSaa-RRE® AMSILYy 24 xdxrJ RSLIGK 0SSOI dza-
at policymaking in health, and gener8locial Policy | YR GKSY AYOGSNYIF GA2Yy I f
much changing all the tinggSenior Lecturer iSocial Policy).

A tension letween the focus of their work being teaching and the focus being research was noted by

the intervieweesto whom the researchers spok& here was also the suggestion of a possible
RAGSNASYOS Ay GKAA NBaLISOU oS inergidvges indicdedatT FSNB Y
linking research with teachg was associated more with Russell Group \84dsGroup niversities,
whereaspost1992 universitiesvere more inclined to prioritise teaaig and the student

experience:

oBecause of the type of inttion it is, it is considered to be teachifagused rather than
researchf 2 Odza SR | yR LIS2LX S FSSt |jdzA(GS LINRdzR 27F
they are very, very good at teacHrLecturej.

This quote suggests that although it is gerigraonsidered as one of the benchmarks of excellence,
researchled teaching may not be uniformly perceived as one of the hallmarks of good practice

across the subjectQualitative data indicated that researtdd teaching was also seen as closely

tied to resources. Larger departments were perceibgdntervieweesas having more scope to focus

on research, due to their greater capacity for specialisation and more substantadittafor
SELISYRAGIANSE RYYAKAAFG 6l y& NRéstad get ioddyio B yoyrself NS & S|
out¢ (Senior Lecturér It should be noted that with such a limited sample size of only three

interviewees, caution must be taken when inferring generalisations from the qualitative data.

Further research would be regeid to reach any more than a tentative hypothesis on this issue of
trendsinresearchi SR GSIF OKAy3 FFOO02NRAYy3 (2 WwWielLlSQ 2F Ayal

Assessment and feedback
Interviewees often observednd commented upon longstandimigbates about which means of
studentassessment are the most effective within the fieldSofcial Policteaching and learning.
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The traditional model of pasessay and paréxam remains central to the assessment process for
Social Policgourses (seeable below), with respondents reportinthat assessments were largely via
essayg (968%) along with exams (63%).

Assessment methods used by respondents

Assessment method Number Per cent
Exams 110 63.2
Essays 168 96.0
Individual presentations 59 33.7
Group presentations 69 394
Other 55 31.4
Total 174 100

Although assessments mainly followed manaditional routes, utilising a range of means of
assessment was generally considered to be good praclibe.research suggested a degree of
movement away from essays and exams as uniforrasuees of success within sorBecial Policy
learning settings . Social Policteachers gave substantial emphasis to the importance of assessment
via verbal communication and m®groupbased or oral tasks. 88 of survey respondents were

using group preseations to assss student performance, with 24 using individual presentations.
Others reported using debates and discussions.

OWe have really piloted a lot more of these presentations, the use of newspapers as a way of
engaging students in really ttp-date activities. Making them find a topic and then doing
research around dt Semior Leatrer).

There was evidence to suggest that pockets of more innovative and creative assessment practice are
developing withinSocial Policlearning, with teachers responuj to the emphasis on graduate

WSYLX 281 0Af A (@ CBothsuivey fesbondedts and iftervieweahdicatae that more

W LILX ASRQ YSGK2R&a 2F laaSaavySyid 6SNB AYyONBlFaiAy3t
court reports, and newspaer-report led learning and assessmem/eb-based tasks such as wikis,

online discussions and blogs were also noted as being employed in some instances. Just over 10% of
survey respondents were using placements as part of the ass®# process in theteaching

Given the increased profile of results from the National Student Survey (NSS), feéxlbadssue to

which HEIsiow often give substantial attentianStudent interest in feedback was noted as

significant by interviewees, with speculation thiats may be linked to increased competitiontlive
G2N] L | OS | TEREI AINBRAzZ I¥xga@tySRIS GKFG AF @&2dz 3Si
for you, in the jobs market, and what do | need to get afirstd wS I RS N @&

64% of survey respondents weproviding feeback in written form, witf94% providing informal
verbal feedback and around omgiarter using online feedback (see table bejow
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Feedback methods used by respondents

Feedback method Number Per cent
Annotation of essays 109 62.3%
Written feedback forms 112 64.0
Informal verbal feedback 165 94.3
Feedback given online 42 24.0
Other 3 1.7
Total 174 100

Popular with students, annotation of essays has proved controversial within wiiéiagd

disciplines in HEI settings, with serassessors arguing that the resources required to undertake
annotation makes this method of feedback untenablzespite this, 62% @ocial Policteachers
surveyed reported that they used annotation of essays as a feedback technique. Qualitative data
suggested that students may be reluctant to maximise opportunities for feedback in instances where
it was offered as optional:

b2 2yS SOHSNI Gl 1S4 e2dz dzZlJ 2y AG OFSSRol O1 Ay
2yfe 0SSy KSNX #H2RBIOS5NE ORNB o0dzD|y#@22yWSQlyR al
GKA& Saaleée YI NJéedivie). i &2 dzQ@S 3IFA GBSy

The Social Policyst udent experience: ‘contact hour
Although researchin§ocial Policgtudent experiences was outside the remit of this project, given
the growing importance of student contact tinveithin HEI settings, the survey was designed to
generate some insights into this.

Respondents were first asked to report their own average contact hours with stdd&htssurvey
shows a fairly even spread experiences, ranging from teaching from tegofour hours, to ten or
more (®e table below). In addition, respondents were asked about average contact hours in their
departments. Of th&6% of respondents who were aware of the number of weekly-faekace

contact hoursfindings indicated that over0% ofSocial Policgtudentsreceive more than eight

hours of contact time per weekd1% of survey respondents reported that their students received
ten or more hours of contact per weelijth 37% reporting his at betveen eight to ten hours.

Under sixhours of contact was reported by 10%ith only 1% reporting less thawo hours.

Contact time was in some cases noted as declining in the final year of study due to increased
emphasis on selflirected or moreindependent learning and research.

%This was understood as formal teaching hours and infoh@lF T A OS K 2 dzN& Q
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Contact hours

Contact hours Average contact hours of Average contact hours in
respondent(%) respondent s q%)d
Less than 2 hours 4.2 0.8
More than 2, less than 4 20.0 8.3
More than 4, less than 6 18.8 2.3
More than 6, less than 8 20.6 10.6
More than 8, less than 10 12.1 37.1
More than 10 24.2 40.9
Total 100 (165 respondents) 100(132 respondents)

There was some qualitative evidence to suggest that contact time may be another issue within the
teaching and learning &ocial Policwhich may be influencelly whether the institution is part of

the Russell Group, 94 Group or a pustbcbH  dzy” MyA/RBWIA thal, Brebsirt of students that we

get, we need to have a lot of contact time with thé®anior IS O (i dzNB N1 @ ¢ ¢KS {SyA2NJ
worked at a postLl992 university, had a different experience from the Reader interviewed, who

worked at a Russell Group institution:

® SONB | YIFI22NJ NBaSINDOK dzy A GSNBAGED(G azRBNK vy B BB
fgrea GKSNB® 2SS R2y Qi YSSG 1LIS2LX S a NRdziAy:
dzy A@SNEAGE GKAYlAYy3d @2dz2QNB KI gAy3 | 0O0Saa G2
accessiblé(Reader).

Summary

The present research hasfeffed insights into the experiences $bcial Policteachers ir2011, and

of considerations of best practiethin the subject. Although mostSocial Policteachers still

employ moretraditional teaching methods such as lectures and seminars, thereiderce of

growth in the use of placements and online teaching methods withirsthgect area Ensuring that
teaching materials were upo-date and current was seen as best practic&iocial Policteaching

and learning.ResearcHed teaching was alsgenerally considered to be one of the hallmarks of
good practice, with research findings indicatithat practice related to this varies across the field of
study. Further research may be required to understand trends in relation to isilst more
traditional forms of assessment were widely utilisedeth were indications that more applied
methods of assessment were increasingly being used, such as policy briefs, court repoiiasegb
activities, placements and verbal communication taskentact lours inSocial Policgeemed
relatively high, although again, further research is required to understand this picture in more detail.
The experiences of teachers within the subjecSotial Policgre likely to be subject to significant
changes in comingears. This research provides a useful baseline against which to track such
developments.
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Attitudes towards the future of Social Policy in time s of change

urvey respondents were asked to consider hibvry expectedchanges in student finance to affect
student numbers as well as potential knock on effects around department closures, amalgamations
and staff redundancies. This section of the report highlights findings in this area while also drawing
on relevant reflections from the three sessiructuredinterviews with key informants.

Departmental changes

Survey respondents were asked if their host department had been affected by either departmental
closure or amalgamation with another depamént over the last two years. %8 of respondents had
been directly affected by their home department closing, while a considerably larger proportion
(21%) had been affected by amalgamation with another department.

Looking to the future, respondents were also asked how likely they thought ithkatdepartment
will be affected by amalgamation and closure in the next two years. The results from the survey are
detailed in thetable below. They demonstrate that amalgamation was seen a much more likely

outcome than the complete closure of university deppaents. Forexample, while 1% of
respondents thought that amalgamation with another departmerstsaquite or very likely only4

thought that the closure of their department was either quite or very likely over the next two years.

These figures do suggest that angfigant proportion of survey respondents expect their
departmental structure to be affected by the changes in student finance, while also providing
evidence that some departments have already experienced changes in the form of both
amalgamation and closas.

Departmental changes in previous 2 years

Departmental changes Number Per cent

Amalgamation with another department 26 20.6

Closure of department 5 2.9

Redundanciem department 37 21.1

Withdrawal of programmes 48 27.4

Total 174 100

Likelhood of departmental changes in next 2 years

Likelihood of Amalgamation Closure of Redundancies Withdrawal of

departmental with another department (%) (%) programmes (%)

changes department (%)

Not at all likely 27.0 39.1 7.5 9.2

Not very likely 27.6 32.2 27.0 25.9

Quite likely 12.1 2.9 23.0 27.0

Very likely 5.7 1.1 8.6 115
Total 100 100 100 100
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Departmental changes in next 2 yeatghose changes seen as likely or very likely by respondents
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Amalgamation Closure of Redundanciesin = Withdrawal of
with another department department programmes
department

Staff redundancies

Undoubtedly, there is an undstandable concern that HEI staff will be threatened with
redundancies as the changes to student finance take effect. Interestingly, there was already
evidence that a considerable number of our survey respondents had seen redundartbigis awn
departments ¢ indeed 226 said redundancies had occurred over the past two ydaveking
forwards a considerable proportion §8) thought that redundancies in their department over the
next two years is gery likely outcome, while 28 thought this was qgutlikdy (full results in table
above.

Withdrawal of programmes or courses from departments

The survey also sought to generate data regarding how far and whether departments Sdead
Policyis taught are being affected by particular programmes of studycannlses being withdrawn.
Interestingly, this was the most common issue faced by departments over the past amowith

27% of respondents reporting that programmes or courses had been withdrawn in their department.
In terms of the next two years, thigas also seen as aifigicommon possibility with 3% of

respondents reporting thatite withdrawal of programmes or courses from their department was
either very or quite likely (for full results sésble above). These figures suggest that a large
proportion of the respondents to this survey expect a future that will include changes to the courses
and programmes offered by their host departments. Given such a climate, it is perhaps even more
important for the SPA to continue to monitor and track chanigehie teaching oSocial Policin UK
HEls.

One of the three key informants interviewed for this research was herself being directly affected by
the withdrawal of theSocial Policgdegree course from the HEI where she worked. She explained
how the dedsion to end theSocial Policgegree programme occurred, and her fears regarding the
consequencsof this change.
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Postgraduate student numbers —future prospects

Survey respondents werelesd what they expected to happen to student numbers studfngial
Policyat their institution at both postgraduate and undergraduate level in 2@12 over the next

five years. Looking first at postgraduate students, the most common expectation fepongents

was that postgraduate student numbers would stay the same in both 2012 and over the next five
years. The full results are shown in the table below and show that some respondents even expect
postgraduate student numbers to increase in 2012 (6.8846)over the next five years (14.5%).

wSaLRYRSYy(GaQ SELISOGIGAZ2YyE 2F &40GdRSYy(l ydZYoSNE Ay

Student number Number of Number of Number of Number of
expectations undergraduate undergraduate postgraduate postgraduate
students in 2012 | students in next | studentsin 2012 | students in next
5 years 5 years

Rise 1.9 6.0 6.3 14.4

Fall 41.0 37.6 21.3 21.3

Stay the same 28.0 25.5 36.9 30.6
52y Qi 1Y 28.6 30.3 35.0 33.1
Totals 100 (161) 100 (165) 100 (160) 100 (160)
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Undergraduate student numbers —anti cipated decline

The anticipations and expectations for the numbers of students studaeipl Policgt

postgraduate level contrasts quite notably with those for undergraduate student numbers, which is
obviously where the change to student finance in Bndland Wales will have the most immediate
effect.

Indeed, 4% of respondentsxpect the number of undergraduate students study8wgial Policgt

their institution to fall in 2012 as the new student finance regime comes into force. This contrasted
with just 28% who thought student nundrs would stay the same, an@®who actually predicted

that student numbers would increase (see tlable below for full results).

Looking across a longer time frame, over the next five years the picture isnargnoe optimistic
with 26% expectingtudent numbers to fall and 38 anticipating that student numbers will stay the
same. As théable below shows, some& actually predict that the numbers of students studying
Social Policgt their institution will rise ovethe next five years.
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Summary

The findings explored above demonstrate the extent to which survey respondents are expecting
tangible impactas the changes to student finance are introduced in 2012. At undergraduate level,
it seems that there is a widespread expectation that student numbers will decline and this will
inevitably impact on other aspects of the teaching and learning experiefoereis also concern

that in the future departments will be affected by redundancies, amalgamation with other
departments and the withdrawal of courses.

It is in this context that the SPA has a particular role to play in seeking to sustain the academic
subject ofSocial Policyand promote it as an area of study to potential students. There is inevitably
going to be considerable uncertainty and anxiety across the subject area and there is perhaps also
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scope for the SPA to provide forums for those teagldocial Policto discuss their concerns and
ideas for how to safeguard the subject in these challenging times. In the next, final section of this
report we conclude our analysis with some central recommendations for the role of the SPA and
how it can lest work to effectively suppoi$ocial Policteaching and learning in UK HElIs.
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Safeguarding Soci al

Given the changing climate in HEI funding and particular concerns regarding student recruitment

Pol

Cy

and

t he SPA’ s

post 2012, it is criticallyniportant to explore how best to protect and safegu&dcial Policgo that

it continues to be widely taught and studied throughout the UK. This section of the report details

findings from the internet survey and qualitative interviews on this themealsti draws on the rich

data generated from two opequestions which askezlirvey respondents about their ideas for how

to increase the number of students studyiSgcial Policas well as for thoughts regarding the role
of the SPA in promoting and safegdiug Social Policy Of central import is how best to effectively
marketSocial Policgis a subject of study in order to increase student recruitment at both

undergraduate and postgraduate level.

Following an exploration of particular ideas around howttedry to increase the number of
students studyingsocial Poligythis section turns to a consideration of the training needs of those
actually teachingsocial Policy Evidently, ensuring that those teachiBgcial Polichave the best

possible acces®topportunities to improve their teaching practice is a central component of wider

efforts to deliver the highest quality &ocial Policteaching across the UK. Given the closure of
SWAP, there is perhaps scope here for the SPA to consider expandirgyisi its role in ways
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findings on other ways in which the SPA might be able to contribute to safegu&daig Policare
also detailed with a rangef suggestions emerging from the generated data.

Getting into schools —promoting Social Policy to school students
The internet survey asked respondents to consider how effective running a marketing campaign for
school students abousocial Policynightbe in increasing the future numbers 86cial Policy

students. The responses are detailed in the table below which demonstrates that 24.1% thought

that a marketing campaigcould be very effective, whil80.6% felt it would be quite effective.

Notably,only 4% anticipated that running such a marketing campaign would be not at all effective

suggesting that the majority of respondents felt there was at least some scope in margetiaj
Policymore effectively to school students.

Ideas for promoting soal policy as a subject

Effectiveness Running a marketing Offering more Highlighting the jobs that
campaign for school sandwich social policy graduates go
students about social placements to | onto (e.g. in course website

policy students and brochures)

Very effective 24.1 23.6 35.6

Quite effective 50.6 47.1 55.7

Not very effective 15.5 16.1 4.6

Not at all effective 4.0 0.6 1.1

Dondt kno 5.7 12.6 2.9

Total 100 100 100

Indeed, a number of respondents returned to the idea of a marketing campagghools in their
answers to the open question regarding how best to increase student numbighsa range of
particular suggestions emergingespondentdrequentlynoted that there is an issue in schools
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whereby students are simply unaware of the gdb of Social Policgven existing and so do not
consider it when they come to choose university courses. This lack of awarergsssadfPolicgs a
subject is linked to the incorporation &ocial Policteaching at school level withiBociologyA-
Lewel, although in Scotland students are perhaps more expos&btial Policyia the Higher
available in Modern Studies.

One respondent argued:

GL GKAY | @A BDSWEYKE &L dzR Sy  dSodahPyli & ARk ¢yK2SINS]
needs to be morereative marketing oBocial Policgs a degree level subject, particularly

making use of social media to raise awarenesSamfial Policgmongst future students. We

need to bringSocial Policy to life, integratiram examination of interesting contemgoy

events into courses e.g. the riots. | also think that directly appealing to students doing pre
university courses in related subjects (&gciology, Economics, Government and Politics,

Law etc) would be beneficial. Many of them simply do not knat &Social Policgourse

will draw on a wide range of disciplines and skills, which is KEY for employability, and will

give students a high level of both sectoral and commercial awareness, another crucial factor

when it comes to getting a job after unideA & ®§

It was suggested that there is potential to work more closely with careers advisers and teachers to
exploreSocial Policgs a subject, and to encourage them to relay information to their students as
one way of disseminating knowledge ab@&dcial Blicy. Sixth form teachers were highlighted as a
particular target audience, given the role they play in the decision making of future students
regarding what to study. One respondent suggested sending university lecturers and researchers
into schools taiscuss with students wh&ocial Policis, while another recommended taster days
where interested school students could learn more about what the stu@®oofal Policy involves. A
broadbased PR campaign to promd@ecial Policwas also frequently maioned, with a number of
respondents suggesting particular scope for placing emphasis on the real life context within which
Social Policgits.

In a time of considerable welfare reform and pressure on public finances, there is continued

02 @S NISEE Pofichh a¥ dzSaQ Ay (KS ylI A2yttt IFyR tf20Ff YSR
recognised aSocial Policgoverage and there is thus perhaps work to be done in eraging and

enabling school students to make thiek between topical issues of thiay and the academic study

of Sacial Policy. Hls was a theme emerging from a number of open responses to the question on

how best to increase the number of students study8uagial Policy One respondent argued: L (i KA y' |

the most important thing woulthe to make any marketing relevant to real lif&ocial Policgounds

RdzZfE f G2 f20a 2F LIS2LX S a2 KAIKEAIKIGAYT Ada LINI C

This relates to a broader project to raise the media profil€afial Policgsan academic subject
which pertains to issues of benefits, welfare reform, public sector deficits and g@ssues that are
currently right at the top of the political agenda. Some respondents spoke about the need to
capitalise on the high profile &ogal Policyissues in the media in ways that reflect attention onto
Social Policy as an academic subject:
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This theme was also highlighted in our satnuctured interviewswith the Lecturer arguing:
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Reaching out to people and saying this is whatial Polick & = A (i Q and fevarBtdS a G A y 3
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This perspective was shared by the Reader interviewed who suggeste8dtiat Policgcademics
GOddOlY RNI g IANBIG aGNBy3IdK FNRBY GKS FIFOdG GKIFG
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Undoubtedly, there could be a role for the SPA here, with a broad goal of developing and building
the Social Polichrand. As one respondent argued:

GO2YyAARSNAY3I (KS O2@SNI IS { KhinkthéSPAdollddo LI2 f A OA
more to illustrate that these self same issues are being covered and examined in
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Another respondent agreedSocial Polick & (22 2FGSy y20G &SPBotheteds || was!
a] need to engage potential students by rebranding and identifgimgjal Polic K | 'Y LJXORey/ & ® £
respondent described the public perception@dcial PolicgsW R NiBgdosingatW A Y F2 NXY | G A 2y |
AYlF 3S Lotk arfotSeYcalled for allzd G | A ¥y S Rto émphaSse hd@ RA QG A Yy OG A OSy Sa
Social Policy & I R AParfchladsulgéssians in this regard included encouraging well known
personalities in political and public life to record videos discussing the vabecadl Policwhich

could then be used in the media and in marketing the subject to school students.

Overall, the findings from this research suggest there is scope to consider further how best to
marketSocial Policguch that more school students have knowledgeulit as a subject area and

are better informed about what its study involves, with a particular emphasis on highlighting the

links between the academic subject and topical political issues of the day. As one respondent
concludeda 2 S Ydza i ¥ A yoRgetin§ attkattiyeradd Yhdormative materials abo8bcial

PolicyA yi2z &d0K22f & | yR &histefiok shaull Ndrhaps sit@®ngsii 4 HroGderS & & ¢
and more ambitious project to encourage better national awareness of the link betweeal Soci

Policy issues as explored in the media and the academic subject itself.

Changing the degree offer —more placements please?

Respondents were also asked to consider whether offering more sandwich placements to students
would be an effective strategy iefforts to increase the future recruitment Social Policgtudents.
Responses to this question are set out in thkle above (see also chart belaw)hey show that

23.6% felt this would be very effective, while 47.1% thought increasing the numbandivich
placements would be quite an effective approach. As with views on the marketing campaign in
schools, very few respondents (0.6%) felt that offering more sandwich placements would be not at
all effective in increasing§ocial Policgtudent numbes in the future.
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As already reportedthe audit intoSocial Policteaching found that very fewocial Policgourses
currently includeyearlongsandwich placements as part of their degree programi®a. the other
hand, results from the survey showed tharelatively high number of gtitutions were providing
placement opportunities to some or all students astpd the degree offerthough given the audit
results it can be assumed that most of these are for shorter time periods.

In a climate where th employability offer of degree programmes is increasingly pertinent,
departments might want tdurther explore whether and in what ways they should increase the
potential for students to undertake either a one year sandwich work placement or shorter

placanents as part of their degree. In responses to open questions, some respondents highlighted
the potential in increasing opportunities for work experience and placements, with suggestions of a
particular role here for the SPA to act as a broker betwees Bifid public and voluntary sector
organisations in creating placement opportunities. As one respondent argu@NBS I G Ay 3 Ay (i SNE
internships or placement opportunities would certainly be attragtiseggesting that this is one way

to increaseSocial Blicy student numbers. Another argued that departments should lookiter' I { S

the most of student employment placements on undergraduate prograngrand expand this sort

2F SyLif 2eroAftAde OF LI OAGE GKSNBOSNI LI2aarof Soé

Employability matters —promoting and maximising the employability of

Social Policy study

One of the central reasons why increasing the number of sandwich placemagtit be seen as
contributing to increased student recruitment is the link between work experience within degree
contexts and ehanced employability. Given a context of high student fees, it is almost inevitable
that prospective students will give careful consideration to how far and in what ways their chosen
programme of study might enhance their employability on completion efdbgree. Survey
respondents were asked to consider whether highlighting the jobs$leatal Policgraduates go on
to do would be effective in increasing student recruitment (see results inable above anadhart
below). Again, a very small numbé&r1%) felt this would be not at all effective which contrasted
with 55.7% who felt this would be quite effective and 35.6% who believed this strategy would be
very effective.

Certainly, putting more emphasis on the employabilitysotial Policgegree pogrammes was a

common theme in responses to the open question regarding how best to increase the number of

Social Policgtudents in the future. Respondents suggested providing more information to

prospective students about how a degreeSacial Policgan link into a number of career options.
Onerespondentarguedt L G KAY]1 Al Ad SEGNBYSte& AYLERZNIFIYyd Ay
jobs and job opportunities th&ocial Policd NI R dzl (i S dAn@rer calgtfor actian to

G RS Y 2y & (enployaBilityipétéhtial from Social Policgegree or a degree which has a policy

elementé while one respondensaidefforts should focusonway® ¢ RSY 2 y & (i NBagti& K2 g Al
Police Aa AYyGdSNNBf I GSR. Agiin sevetal resmatisnSaN bpartEulaOrbleN S NA €

the SPAN efforts to highlight the employability potential &ocial Policywyhile also taking additional

steps to enhance and maximise employability. With regard to the latter, one respondent suggested

more needs to be don® WellBocial Policjo employers so that they recognise the value of

employing someone with 8ocial Policdegree. Another respondent suggested entering into a

dialogue with employers to find out the skills set they require fidatial Policy graduesto ensure

GKFG O2dzNBES&a FNB o0SOUGSNI GFAEf2NBR (G2 YSSUAY3I LINR3S
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potential in looking to the employability offer provided Bycial Policdegree programmes and this

is certainly an area which the SPA might wanéxplore in more detail. As one respondent

concludedd ¢ KSNB Aadodl 220 (G2 R2 Ay SuMiPoiggdé A y3IQ (KS
carefullyc this can be donetéboth the SPA and school / departménS @St a ® ¢

Promoting social policy as a sidijt ¢ ideas seen as potentially effective or very effective by
respondents
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Increasing the numbers of Social Policy students —changing the course(s)

provided

In responses to the open question regarding how to increase the recruitmesnaéal Policy

students, a number of other suggestions were made which included ideas for changing and adapting
the courses offered to make them more appealing to a wider range of students. Ideas included
making courses more vocational and ensuring that all degree progranfeagure research methods
training, thus expanding the employability ®bcial Policacross UK HEIs. Respondents also
suggested moving towards modeint Honourdegree options as well as increasing scope for-part
time study, given that this may open @wocial Policgtudy to a wider range of potential students. In
seeking to encourage students to perhaps include an eleme8bofal Policin their degrees, one
respondent argued that there is scope to increase the number of optfoeilal Policynodules

which can be taken as electives even if the main subject of study is something quite different. In a
similar vein, another respondent suggested that there is potential to encourage more teaching of
aspects ofSocial Policwithin a diverse rangef degee programmes including Education, Business
Medicine, Eonomics andociology

In seeking to better understand what prospective students want from their university degree, one
respondent suggested that the SPA might consider going into schools and Holdisgyroups with
students to discuss their aspirations and expectations from university study. Findings from focus
groups in school settings could then inform advice and guidance on how HEIs might consider
adapting their recruitment madrials and degreprogrammedo most effectively cater for

prospective students.
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Summary

This research project explored a range of ideas for how best to increase the recruitn@otiaf
Policystudents in the future, an issue particularly pertinent in times of changerg&vhecruitment

may become a real challenge given the increases in student tuition fees. Marketing campaigns in
schools, increasing and promoting the employabilit$sotial Policgtudy, andexploring

opportunities to increae the availability of sandwiglacements were afleen to have scope in this
regard. In addition, survey respondents highlighted potential in capitalising on the real world
relevance ofSocial Policgtudy with efforts to raise the profile Bocial Policgs a subject of study.
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Training needs of those teaching Social Policy

In exploring how best to safeguaBbcial Policfor the future, it is also critical to consider the
teaching and learning needs of the current (and future) generation oSbi&al Policteachers.
Developig and ensuring first clagocial Policteaching is evidently one central component of
ensuring the future of the subject and its continued popularity with students at both undergraduate
andpostgraduate level.

In the internet survey, respondents werekasl if they felt they would benefit from training in a

range of areas including marking, lecturing and delivering lectures online. The findings (shown in the
table below) reveal that there wasomedemand for training inhese areasOnly29% saidhey

would not benefit from training in any of these areas. The most popular areas where training was
felt to be of potential benefit were delivering lectures online and trairimgubject specific areas

with 41% and 2% respectively saying they would find ags¢0 such training beneficial.

Trainingneeds of respondents

Type of training Number Per cent
Delivering lectures online 71 40.8
Giving presentations 11 6.3
Giving seminars and tutorials 29 16.7
Giving lectures 25 14.4
Managing workload 36 20.7
Marking 20 115
Training in social policy subject areag 43 24.7
None of these 50 28.6
Opportunity to share experiences 143 82.2
Total 174 100

Those respondents who had identified some training as being of benefit were also asked how they
would like any sich training to be delivered. %4 said they would prefer training to be delivered in
persong either through coursesrasseminars; while 58% said they would like to be able to access
training online.

Interestingly, while specific skills traig was not identified by a majority of respondents as being
beneficial, 826 said they would welcome the opportunity to shasgeriences of teachin§ocial
Policywith others. There is thus evident demand for more opportunities to share experiences of
teachingSocial Policgnd this is perhaps one area where the SPA could facittatéal Policy
teachers coming together. One respondent suggested scope for-daneorkshop on teaching
Social Policywhich mght be particularly useful forogiologists wb may not have had any training
on Social Policy Commenting on the potential in sharing experiences, one respondent said:

GL GKAY] GKFG GKS AKFINAY3I FyR RAAASYAYIGAZY
invaluable especially to those new to teach8ocial Policy Perhaps the sharing of lecture
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In a semstructured interview, it was suggested that there maydoepe for SPA to add value to
training inSocial Policy teachirreceived by pograduate research students and early career
lecturers. The interviewee argued:

G ou can imagine bringing together young lecturers from a range of universities who were in
their early years and were doing some sort of certificated wor&ducation, teaching and
learning in their own institutions. It would be helpful to compare experiences with other
colleaguegReadenp ¢

The interviewee also suggested scope in looking at sharing reading lists between institutions to stop
dacademicsrgf BSY G Ay 3 GKS & KSGiven theideniisk & S\WAPYitSs particna8ye d
important for the SPA to explore how best to support the teaching and learning activities of its
members. Findings from this research project suggest particular potémfiabviding forums for

Social Policgcademics to share experiences and reflect on examples of good practice. Although
relatively low numbers of respondents said they would benefit from more specific training, it is
perhaps necessary to explore furthehether there would be sufficient demand to make running
courses on particular aspects of teachfhacial Polickeneficial.

Looking to the SPA’s role in safeguardi ng
In commissioning this research project, the SPA was particularly intdressexplorehow those

teaching Social Palicy felt it could most effectively helpafeguard and protecocial Policin the

coming years. An open question on how the SPA can best do this elicited a wide range of responses

and key themes from these armw explored. A number of respondents recorded satisfaction with

the work currently being done by the SPA, with some respondents welcoming the growing interest

of the SPA in teaching and leargimatters as evidenced by the Teaching and Learrong@ttee

on the Executive as well as the work currently being done as part of this research projécti A &

322R (2 asSS GKS {t! InotéddneRespprilent IBdead SihoDéA y I A & & dzS 3
respondent suggested that it is important for the SPA to reitsifocus on thisareat O2 Y G Ay dzZA y 3
try to track developments in the teaching and learningo€ial Policgs the changes start to take
STFSOPdPDPA A @S NE Adotfidriealet foryily dFOKNJI YI22NGS0 NBYO2A® ST F 2 N
whichhasbeenfai 22 O2y OSNYy SR 46AGK NB&ASINDODK G GKS SELISY

In her extended interview, the Senior Lecturer frequently returned to the theme of the diversity of
both the teaching and student body for the subjectSafcial Policy She was concerned th&bcal
Policyis increasingly taught largely in Russell Group universities which may be less accessible for
certain groups such as ethnic minorities and mature students. This Senior Lecturer saw a central
role for the SPA in seeking to ensure tBafcial Potlyas an academic subject is made available to
the most divese possible range of studentShe argued:

G¢KSe wiKS {t! 8 ySSR G2 t221 0 WgK2 | NB GKS
ASGGAY3 LIRAGINI RdzZE S &0 dRUdEs Who ar&dQraininig2 A y 3t K!
anymore, and what does that mean for the future? How diverse are the students? Which

universities are still offerin§ocial Polidg . SOl dzaS AT A0Qa 2yfe o0SAy3
Leeds, University of Sheffield, thedtzZ Sy i 02 RASa | NS 6KAGS |yR L

With regard to particular support with teaching and learning issues, a number of practical
suggestions were generated from this research. These included measures to give Policy World more
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of a focus orteaching issues, the development of a section of the SPA website devoted to providing
teaching and learning resources to members, and potential in rumeigiglarday conferences

centred on teaching and learning issues. The respondent who suggested@cdpg conferences

went on to argue that the SPAcouddr OG a | O2yRdzA G F2NJ ARSI & | 02 dz
(encouraging members to contribute ideas, perhaps creating a blog for learning and teaching

R A a O dz& Adblifogfadly)omeirespondent sugded that the SPA should explore ways to become

more involved in the PGCert in HE so as to ensure better representatiocat Policyelated

issues.

In considering how the SPA can best help safeg8amial Policya common theme emerged around

providing and /or signposting students and teaching staff to financial assistance. With regard to the

{t!1 Qa LRGSYGAIf NRBES Fa aA3ayLRAaAGSNE NBaLRyRSyida
for both postgraduate and undergraduate students detailingilalée scholarships and bursaries. It

was also suggested that the SPA could itself look at providing some financial support with a number

of respondents calling for the development of a bursary scheme for students. Particular suggestions
including proviihg a modest bursary for third year undergraduate students seeking to undertake

local fieldwork research most likely as part of their dissertation. This is an innovative idea, and one

which might have real scope to engagarent Social Policgtudentsby providing them with an

invaluable opportunity to undertake social research.

As well as seeing a role for the SPA as both a direct provider and sign poster to financial support,
some respondents saw scope for the SPA to play more of a brokerage rdgdiyating and

working with employers in the public, private and third sector to encourage them tefpad and

/or sponsor degree courses for particular students. Undoubtedly, this is a contentious issue but it is
nonetheless notable that a number m#spondents saw a potential role for the SPA in this regard.

One respondent argued that the SPA should be more active in seeking to ensure that there is
appropriate financial support available for the next generatiosotial Policyesearchersasking:

awhat, for example, did the SPA have to say regarding the ESRC decision to close small grants and
GFNBSGO NBa2dzNDOSa 2y FSUSNE O0ATISNI INIyhaké

More broadly, survey respondents suggested a role for the SPA in seeking to sustain and increase
the level of recritment of Social Policgtudents at both undergraduate and postgraduate level. This
is tied in with efforts to promote the subject and market it more effectively, both to school students
and in the media more broadly (for a fuller discussion of how hegtdrketSocial Policgs an

acadenic subject see pB2-34). Some respondents argued that the SPA should also defend the
value of the subject and be prepared to lobby policymakers and politicians on the véoeiaf

Sciencs in general, an&ocial Patyin particular.

LY Syadz2NAy3I GKS 2NBFIYAa&lFIGA2YyQa 26y adzadl Ayl oAt Al
continued efforts to increase the membership levels of the SPA itself. One respondent said there is

more scope for the SPA to providpportunities for members to come together whether at

conferences, seminars or informal networking events. Such a programme of events might also help
increase membership numbers, particularly if special packages of membership plus event

registration are ffered. This viewpoint was echoed in the sestructured interviev with the

Reader who argued that:
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GOPodlF yEIKAYI (GKFG OoNARy3Ia LIS2LX S G23SHGKSNI f AT
conferences would be good. | think there is room for that becanersities will pay for
LIS2LX S G2 FGGSYR GKAy3asx a2 L GKAY]l NBIA2YI |
Interestingly, a large number of respondents suggested that the key role of the SPA in the current
context is to encourage and promo8bcial Paty research exploringhe impactofthe@ I £ A G A 2 Yy Q&
policies. This was felt to be particularly pertinent in a climate of the reform of student finances as
well as ongoing reductions and reform in the policy domains of most relevarigecial Policy

Summary

This section of the report has outlined findings around how best to safedh@eil Policin the

current climate. In particular, it has highlighted potential areas for SPA activity and involvement as
well as exploring how best to encourage andmote Social Policgs a subject of study. In the next,
final section of this report we conclude our analysis with some central recommendations for the role
of the SPA and how it can best work to effectively supfotial Policieaching and learning ioK

HEIs.
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Conclusion and recommendations

Thisreport has summarised findings from a research project designed to explore the teaching of
Social Policgcross UK HEIls, with a particular remit to consider attitudes to the future of the subject
in times oftransition in the higher education landscape. The preceding sections have highlighted the
rich data generated by this research which incorporated a tesled audit, internet survey and

three semistructured qualitative interviewsHndings from this srall-scale research project should

be useful to the SPA as well as to all those with a stake in the fut@eaidl Policwhich extends

beyond the academic community alone to include prospective students, government researchers,
think tanks and so on. lihis brief conclusion, it is worthwhile reflecting on and foregrounding

central recommendations for the future work of the SPA in the light of this research project.

Critically, this report provides baseline data regarding the statoafal Policteaching in UK HEIs in
2011. Figures from the audit and associated data from the internet survey provides invaluable
information regarding wher&ocial Policis taught, by whom and what forms of assessment,
feedback and teaching are most commonly utilis&lven the changes to be introduced in 2012, a
central role for the SPA will be to continue to monitor how the subject evolves as the reforms to
student finance take effect. There might well be scope to repeatibhaal Policgudit in future
years to exfpre howSaocial Policis being taught in HEIs after these reforms have been
implemented.

High levels of concerabout the future of Social Policy were revealegdthe light of the changing
highereducation context. ¥pectationswere that undergraduatestudent numbers will decline when
the higher tiition fees start to operate fror2012. This fall in student numbers at the

undergraduate level is expected to endure over the next five years, with many also anticipating
reductions in postgraduate numberstime future. Against this backdrop of uncertainty and worry
regarding falling student numbers, the SPA has a central role to play in providing a forum where
people can discuss their concerns as well as facilitating explorations regarding how best t@eninimi
any negative impacts on the teachingSdcial Policin UK HElIs.

Indeed, the SPA arguably needs to place central focus on teaching and learning issues in the coming
years and should direct its energies and resources towards this aspect of its Tinsk.
NEO2YYSYRIGAZ2Y FAda Otz2asSte gAGK (K Carolipg ! Qa 24y
Glendinning; recently describing supporting teaching and learnin§acial Policgs one of the

SPR& (62 LINA 2 Nkai(GlSrainning RALIbYK fis néspéetiithere is particular scope

for the SPA to explore how best to support those teacl8ogial Policin UK HEIs with consideration

of ways in whib the work of the now disbande8BWAP can be continued by the SPA. The survey

found that a lage majority of respondents would welcome opportunities for sharing experiences of
teachingSocial Policyand this is undoubtedly one area where the SPA could act as facilitator and
enabler. The SPA might also want to explore ways in which it can nariardg bring SPA members
together, whether for regional conferences, training events and /or online webinars.

Furthermore, given the importance of efforts to safeguard and pron®ueial Policin the current
climate the SPA should consider how bestip and maintain and even boost the recruitment of
Social Policgtudents in the future. This might encompass work around mark&owal Policgs a
subject, sustained engagement Wischools to try and increase the national proéifehe subject
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andthe possibility of studying it at university leyat well as efforts to highlight and reinforce the
employability potential of studyima degree that incorporates Social Policy

Finally, it was notable that the majority of survey respondents (53.2%g nat actually members of

the SPA. The survey offered no financial inducement to take part and relied purely on respondents
gryaAy3a G2 3IAGS GKSANI GASGgLRAYyGA YR LISNKIF LA (Ko
therefore suggests that there islarge constituency of individuals teachi8gcial Policwho are not
currently SPA members, further implying scope in efforts by the SPA to boost membership numbers.
In a current climate of uncertainty, the role of organisations such as the SPA candbecemmore

critical, given that they provide both physical and virtual spaces where those with common
experiences and concerns can come together and discuss how best to move forward in an unfamiliar
and daunting context. The SPA might therefore wanbuklat a reinvigorated attempt to boost
membership numbers, with particular scope perhaps in organising conferences and regional events
whereby reduced rate membership is incorporated as part of the conference registration fee.

Taken as a whole, this refigrovides data on both the current state 8bcial Policteaching in the

UK as well as prospects and attitudes towards how the changes in HEI funding and finance will

impact on the subject. At the same time, attitudinal data has also been generateovobest to

safeguardsocial Policin the future It is notable that the teaching &ocial Policyemains

comparatively widespread, while there are also numerous examples of innovativiicpsawhich

suggest a subject areaady to move forward and a@ato changing contexts. What is more, a

number of survey respondents and qualitative interviewees highlighted the particular potential in
emphasisingocial Polic@a OSyYy iN}f O2yySOGSRySaa G2 GKS AaadsS:
reform, public finaces overhaul and so on.

Whilstthere is certainly a need to be proactive in seeking out ideas and approaches to best meet
and respond to the new HEI landscape, it is also important to be optimistic that the stGayiol
Policycan and will endure theschallenging times. As one of the qualitative interviewees
concluded:

GLQ@S aSSy GKAa 3F2Ay3I 2y T2 NSotlalpPdidg@l ye 1 a FRNR
agonising abousocial Policiput we still have reserved our position. We are still dgetine

research councils and the funding councils as a distinctive thing alongside all the other
mainstreamSocial Sciencé¢Reader).
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Appendix One: Paper copy of online survey questions

IOl Social Policy
Le[Ile1dlei ] and Social Work
LT ) (SWAP)

SOCIAL POLICY
ASSOCIATION

SPA HEI Survey:
The teaching of social policy in tHeK today

| SECTION A: ABOUT YOU |

CANRGfEY 6SQR tA1S G2 FAYR 2dzi + o6A0 I o2dz

I NB @&2dzxXo
1 Male
1 Female

What is the name of the institution where you teach social policy?
1 Please enter
1 | prefer not to say

What is the name of the department where yoteach social policy?
1 Please enter
1 | prefer not to say

What is your current job title?
Postgraduate student
Lecturer

Senior lecturer
Professor

Teaching fellow

Other (Please enter)

= =8 4 -8 -8 _2
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How long have you been teaching social policplease include anydaching carried out as
a postgraduate student?

1 Lessthan 2 years

1 2 years or more, but less than 5 years

1 5 years or more, but less than 10 years

1 10 years or more

Which social policy modules are you teaching this academic term (September to
December 2011§ please include all modules you are teaching on, even where the
teaching is shared with other members of staff?
- Please enter
- YR A& (UKAA Y2RdzZ S F2NJ dzy RSNHANJI Rdz G S
know (TO BE ASKED FOR EACH MODULE)

Are you a merber of the Social Policy Association (SPA)?
1 Yes
1T No

SECTION B: YOUR EXPERIENCE OF TEACHING

We would now like to find out about your experiences of teaching social policy.

Which forms of teaching are you involved iPlease tick all that apply.
Lecures

Seminars

Oneto-one tutorials

Giving lectures online (e.g. through podcasts)

Online tutorials

None of these

= =4 4 -4 A8 -

How often do you use examples from your own research in your teaching?
1 Alwaysg in every lecture/ seminar | teach
1 Frequentlyg in most lectues/ seminars | teach
1 Sometimes; in some lectures/ seminars | teach
1 Never

Which of the following methods do you use to assess studeri®é@ase tick all that apply.
1 Essays
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=4 =4 -8 48 -4 -4 -9

Exams

Individual presentations
Group presentations
Placements

Posters

None of theg

Other (Please specify)

How do you give feedback to students on their workPease tick all that apply.

=4 =4 -4 -4 -4 -5

Written feedback forms

Online e.g. through Virtual Learning Environments (VLES)

Informal verbal feedback

Annotating/ writing comments directly ontd § dZRSYy 14 Q Saal & a
None of these

Other (Please specify)

Thinking about this academic year (2011 to 2012), how many contact hours would you say
you have with students in the average weekby contact hours we mean facw-face
contact, including formal taching hours and informal office hours?

= =4 4 48 -8 8 -5 19

Less than 2 hours

2 hours or more, but less than 4 hours
4 hours or more, but less than 6 hours
6 hours or more, but less than 8 hours
8 hours or more, but less than 10 hours
10 hours or more

52y Qi 1y26

| prefer notto say

How often do you update the content of the modules you teach?

T
1
1
T

T

At least once a year

Less than once a year, but at least once every three years
Less often than once every three years

Never

LQY | LI2&GANI RdzZr 1S addR&yniert LG Qa y20 Yeé

Thinking about the last three years, have you been involved in developing new courses?

1
)l

T

Yes
No

LQY | LR2&GANI RdzZr §S addzRSyidk LOGQa y20 Yeé
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SECTION C: THE STUDENT EXPERIENCE

{ROUTING: THIS SECTION IS NOT APPHORBIE&ESGERADS}

¢tKS ySEI
institution.

TSo

jdzSaiAz2ya

NB | 6 2 dzi

alddzRSyidaQ

Does your department provide work placements for undergraduate students as part of
their university course?

No
52y Qi

= =4 -4 8 -8 9

Yesc for all students
Yes ¢ for most students
Yesc for some students

1y2o

| prefer not to say

Thinking about this academic year (2011 to 2012), roughly how many contact hours do
students in your department have on average per weeky contact hours we mean face
to-face contact, including formal teaching hours and informal office hours?

52y Qi

= =42 =4 -4 -8 -8 -9 -2

Less than 2 hours
2 hours or more, but less than 4 hours
4 hours or more, but less than 6 hours
6 hours or more, but less than 8 hours
8 hours or more, but less than 10 hours
10 hous or more

ly29

| prefer not to say

SECTION D: TRAINING NEEDS AND EXPERIENCES

We now have a few questions about your training and support needs and experiences.

Have you used any of the resources provided by SWRRase tick one box on eaafel.

Often

Sometimes

Rarely

Never

Online resources,
including the
website or
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SWAPBoOX

Paper publications,
including Infocus,
monographs,
teaching and
learning guides,
digests and
information sheets

Networks or events
run by SWAP

Doyou feel you would benefit from training in any of the following area®?ease tick all
that apply.

= =4 4 48 -8 -9 _95_9_°2_-2

Marking

Lecturing

Giving seminars and tutorials

Giving presentations

Managing your workload

Delivering lectures online (e.g. through podcasts)
Sharing expeences with other social policy teachers
Training in social policy subject areas

None of these

Other (Please enter)

{Routing: Only ask if respondent answers positively to TRNWANT}

How would you like to receive trainingPlease tick all that apply.

T

T
1
T

Onlire

In paper form

In person (through seminars or courses)
Other (please enter)

SECTION E: SOCIAL POLICY IN THE FUTURE ‘

Higher education is facing many changes at this time, including changes to the ways in which
students finance their degree¥he nextfew questions are about the future of social policy,
in the context of these changes.
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Thinking about ways to increase the number of social policy students in the future, how
effective do you think that each of the following activities might bé?ease ttk one box on

each line.

Very effective

Quite effective

Not very
effective

Not at all
effective

52y Qi

1Y

Running a
marketing
campaign for
school students
about social

policy

Offering more
sandwich
placements to
students

Highlighting the
jobs that social
policy
graduates go
onto (e.g. in
course
websites and
brochures)

Do you have any thoughts or ideas about how to increase the number of social policy
students in the future?Please write your answer in the box below.

In the past two years, has your department been affected by any of the following issues?

Please tick all that apply.

1 Amalgamation with another department

1
1
T
il

52y Qi

Closure of the department
The withdrawal of programmes or courses from the department
Redundancies in thdepartment
1lYy20K L
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In the next two years, how likely do you think it is that your department will be affected
by any of the following issuesPlease tick one box on each line.

Very likely Quite likely Not very likely | Not at alllikely |52y QG ]

Amalgamation
with another
department

Closure of the
department

The
withdrawal of
programmes
or courses
from the
department

Redundancies
in the
department

In 2012, when changes to the way that students fir@ntheir degrees come into effect, do
you expect that the number of undergraduate social policy students at your institution

gAftf X
Rise
Fall

1
1
1 Stay the same
1

52y Q0 1y2#6

Over the next five years, do you expect that the number of undergraduate social policy
d0dzRSyGa G @2dzNJ AyaidAaddziazy gAfft X

Rise

1
1 Fall
1
1

Stay the same
52y Qi 1y26

In 2012, when changes to the way that students finance their degrees come into effect, do
you expect that the number of postgraduate social policy students at your institution

gAf f X
! Rse
M1 Fall
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1 Stay the same
1 52yQi (y29

Over the next five years, do you expect that the number of postgraduate social policy
d0dzRSytGa |G @2dN) AyaildAaddziazy gAaff X

1 Rise

1 Fall

1 Stay the same

1 52yQi (y29

Higher education is facing many changes at this time, inahgdchanges to the ways in

which students finance their degrees. Do you have any suggestions about what the Social
Policy Association (SPA) could do to support social policy teaching and research in this
context?Please enter any comments in the box below.

Thank you for your time!
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Appendix Two: Pen pictures of qualitative interviewees

Lecturerin Social Policgt a post1992dzy A S NEAGe ® ¢Sy &Sk NRa GSI OKAy3
Social Policgs part of broade6ocial Sciensadegree ourse. Convenes modules on welfare, work
and pensions, and one on developmentsocial PolicyOnly teaches undergraduates.

Senior Lecturein Social Policgt a post1992 universityMany years (20 plus) teaching experience.
Currently teaches on Soéal PolicySingle Honourdegree course. This course is due for closure and
is taking its final first year intake in 2011/12. Has been at current institution for 20 years and was
instrumental in encouraging department to start offeringegle HonourSaial Policycourse.
Teaches on a wide range of modules including approach8sda@l Policgnd courses on policy
making process, health care and equalities.

Readerin Saocial Policgt Russell Group university. University provides randgocfal Policdegree
programmes Joint Honoursas well as &ingle Honours programme. Intervieweas been at

current institution for thirty years and teaches and convenes both undergraduate and postgraduate
modules. Modules he teaches on include courses on patitiBsitish public service and on the

politics of the welfare state.
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